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INTRODUCTION

The following texts' are taken fromtalks given by Fr. Kentenich
at a conference on education held in Schoenstatt, Germany in 1931.
Most of the educators were women and teachers, and were engaged
inthe education of girls. Asaresult, much of the conference focuses
on the formation of girls. However, most of the principles apply to
boys aswell.

In terms of the educational devel opment of the person, one could
say that these talks are concerned with the “ second phase of life’
(whereby infancy and childhood are the “ first phase”). Meant are
the pre-teen and especially the teenage year s, with some overlap into
the early 20s. This transition from parental predominance to self-
initiative and self-engaged per sonality formation is quite distinctive,
though many of the principles discussed here obviously have a
broader application to all stages of life.

The texts are only a small fraction of the larger conference, but
have been chosen to give an overview of the main thrust of the con-
ference as a whole and key excerpts covering the main topics. To
assist those who wish to compare the translation with the original
German, page numbers of “ Ethos und Ideal in der Erziehung” are
givenin braces{ }.

J.N. December 2007

1 Excerpts from Fr. Joseph Kentenich, Ethos und Ideal in der Erzehung,
educational conferencesin 1931 (Vallendar-Schoenstatt, 1972). For the purposes
of this text, parts which can be applied equally to boys and girls have often been
trandated with the general term “youth.”
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CHAPTER ONE:

GENERAL PRINCIPLES

Introductory Remarks

{19} This year is the first time that we are holding the annual
conferences on education in a larger format?>. The “fault” must lie
with those who have been coming, year after year, for about adecade,
in order to gain clear direction for the spiritual battle in our modern
times. What has urged them to help break the previous limits of our
meeting is probably the awareness that we are astrong community of
destiny, that we bear a deep-seated responsibility for our fellow
teachers. (....)

{23} What, in more preciseterms, isthetopic of our conference?

| have thought: We will place in the middle-point the spiritual
guidance and formation of our youth. By youth | will mean our girls
from about their 12th to 13th year to their 20th year. (....)

Comment on the Times

{36} We probably all sense that we arein agreat era of history.
Y ou must not think of it as mererhetoric to say that today’ stimesare
setting the stage for centuries, perhaps even for millenniato come.
How the dicefall today could be how they will remain for centuries.

We areliving in times which are tumultuous to the marrow. The
only thing we do not know iswhether anew timeisalready dawning,
or if we arein the evening or at the midnight hour of the old, pro-
foundly tumultuous transition of the world and times.

If we now quickly and fleetingly touch on the features of the
history of the world and timesin the different eras, we generally find

2 Fr. Kentenich had held conferences or workshops on education as early
as 1924 (first course on spiritual direction). These gatheringswere smaller in size
and directed separately to the Federation of Priests and the Federation of Women.
In time, those who did not belong to the Schoenstatt Movement became interested
and the format was expanded. The 1931 conference on education wasthefirst one
where non-Schoenstatt members made up a significant portion of the audience.

three epochs which come one after another, each posing different
challenges to true and genuine leaders and educators.

First, we see that some times are more intellectually animated®.
Insuchintellectually animated times, educators can al so bethosewho
have only strived for and attained an averageintellectua proficiency.

Such intellectualy animated times are generally followed by
times which are habit-bound*. And in such epochs educators and
leaders tend to be functionaries.

Such more tradition- or habit-bound times are then followed by
times of intellectual anarchy. These are the timesin which welive
today, a time of disintegration in all aspects of life. And in such
timesit islikely that only the prophet can be aleader.

{37} Today theseeras, these epochs of time arewrestling [ for the
upper hand] inindividual souls. The epochs of time are also wrest-
ling [for theupper hand] inwhole classes of people. Andsoyou find
confirmation of thefact that in the same place and in the same system
we may find some educators of the functionary mold, and otherswho
have the features of the prophet. Indeed, even in our very selvesthe
ideal of the prophet wrestles with the ideal of the functionary. (....)

Comment on the Youth

{49} We havetried to bring our thoughts and interests into focus
with the question: How do we grasp, shape and form the religiously
motivated youth, or at least those who are open to religious motiva-
tion, and lead them into the youthful kingdom of the children of God?

The question “How do we educate our youth?’ istoo broad. The
guestion “How do we grasp, understand, shape and mold the reli-
giously motivated youth, or at |east those who are open to areligious
motivation, and lead them into ayouthful kingdom of the children of
God?’” ismuch morefocused. But | think we must narrow our topic
still further in order to get atruly clear view of things. Towardsthis

3 German: geistbesedlt, that is, with astrong interior purpose or spirit, with
aninner character or “soul.”

4 German: gewohnheitsméssig gebunden, that is, kept onitscourse by force
of habit or tradition.
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end let me suggest the following focus: the general principles of a
modern EDUCATION of youth®.

Before we go to the heart of the matter, before wetry to flesh out
final answers, we want to first take these two words allittle bit more
into our hands: general principlesand amodern EDUCATION of youth.

1. A Modern EDUCATION of Youth

{50} EbucATION of youth! We are not primarily concerned here
with youth psychology. | will largely presuppose that you know this
aready. | will only refer to it as much as it helps support our con-
siderationsabout EDUCATION. Nor am | even thinking so much about
the genera pedagogy of youth. Here, too, | will only mention theone
or the other sound insight which helps support our topic. Our focus
istherefore grace-guided formation — not pedagogy, not philosophy,
not psychology.

TheModern Condition

A modern EDUCATION of youth! What do | mean when | stress
theword “modern”? Wewant to concern ourselveswith the youth as
it exists today, not the way it once was. That is often a shortcoming
of our Catholic pastoral practice, asceticism, and pedagogy —we try
too often to deal with people who no longer exist. We go about our
pastoral work asif we were still working with some past generation.
This may also explain why Catholicism’s natural conservative ten-
dency is gradually showing signs of rigidity and unbendingness.
Still: The Church hasthe commission to go into the whole world and
teach all nations, all times, al places! —and all generations! Through
it, the Church has received the commission to reach out and shape
man as he exists today—with the modern structure of his soul —with

5 Aszeseisbeing transated here with “EDUCATION” (in small caps). This
is admittedly an interpretation, since the usual trandation of Aszese would be
asceticismor spirituality. Butinthevocabulary of Fr. Kentenich, Aszeseisnot just
“asceticism” in the sense of spiritual discipline. It hasto do with the formation of
the whole person under the influence of grace and our active cooperation. Hence,
“EDUCATION” might also be rendered “ grace-filled formation.”

its current troubles, battles, and {51} inhibitions.

If I can and may sketch out afew traits and features of the soul of
modern youth, then | suppose | can mention two realitiesin the same
breath:

I inner insecurity (even while exteriorly very independent),

I aconstantly growing interior sense of inferiority.

a. Facing Inner Insecurity and Homelessness

The reason for thisinner insecurity even as one's exterior inde-
pendence grows (....) isto be found in the compl ete homel essness of
modern youth.

By homelessness | do not mean the lack of aplacetolive. Today
there are many young women who have a place to live but have
nonethel ess become homeless into the deepest roots of their being.

Perhaps we are prone to forget all too easily and al too quickly
how young women of today have been transported practically over-
night into a world completely different from that of the past. Just
think of how the rhythm of physical and psychological growth has
essentially changed from what it was in the past. At the end of her
school years, the young woman of today is often thrown undernour-
ished or poorly nourished into the modern {52} struggle for exis-
tence. There she must use al her energy and agility; if not, her
strengths will be brutally exploited and manipulated to the very last.
She must fight for her very existence. And all the while she is
exposed to the modern working world which knows how to suffocate
the strong need of the young woman'’s heart for life and love. You
see, this too is homelessness, because from the very outset a new
world opens up to the young woman, a new world in which she will
and can not feel at home for avery long time.

Or taketoday’sfamily life. Itisput down initsvery essence. In
end effect it has been robbed of community spirit, of the value which
helpsit build community. In the past ayoung woman went directly,
after appropriate preparation, from her parental family to her own
family. But today? When can she found her own family? And even
while still at home with her parents, the workplace gives her no real
affirmation. There everythingisonly work. Moreover, theindepen-
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dence she experiencesin the outside world is often not understood by
her parents, so that even in the one place where she, by right, has a
home, she no longer feels at home. We could probably say some-
thing similar { 53} about social life. Theforms, strongly tied to tradi-
tion, which helped support the genuine feminine values in the past,
have been pushed aside, so that the young woman, the modern wo-
man, isleft hanging without any protection from the desiresand lusts
of the opposite sex. (....)

b. Sense of Inferiority

If we now take the term “modern EDUCATION of youth” into our
hands again and ask what has substantially changed in the modern
young woman as opposed to the past, then | can repeat theword: itis
astrong sense of inferiority. And where doesthissenseof inferiority
comefrom? In part frominterior insecurity and homel essness, but al -
soinpart from the unfavorable public opinion which hasbeen formed
and created by modern materialism and sensualism.

Materialismas afundamental attitude—\We can differentiate be-
tween materialism as an action and as an attitude. Either way it has
little sengitivity for the specifically feminine values: for things that
are small, for things that go deep, for giving thingsasoul. The only
thing that countsis what can be measured, numbered, counted. { 54}
Y ou seg, littlereal attention ispaid by modern public opinionto truly
feminine values.

Modern sensualism seeksto specifically employ the moreanimal
side of feminine attractiveness as a method for advertising. You
probably know this better than | do from what you seein our modern
magazines and newspapers. In modern fashions you can sense how
this two-pronged stream of materialism and sensualism makes the
world of girls and women still more helpless. The modern young
woman feelshelplessand inferior in the face of how little sheistruly
valued by society for who she really is and what she really loves.
This aso explains why young women today, on the one hand, have
a strong urge and drive to conquer specificaly masculine values
(hence the drive of women today to become more like men) and, on
the other hand, why they have the drive to stress their femininity in

such unbalanced ways. (....)

2. General Principles

{104} We have probably devoted enough timeto the term “ mod-
ern EDUCATION of youth.” So that our standpoint isstill moreunified
and clear, perhaps| can aso devoteafew wordsto theterm “ general
principles.” Youcan, if youlike, insert other words, like* fundamen-
tal questions’ of a modern EDUCATION of youth. But do you then
know what it means? (....)

{106} [When | speak of general principles,] you must not expect
me to constantly give specific examples. The time is too short for
that. Nor does it do much good nowadays. For if | solve an indi-
vidual case but you do not grasp the final principles, you will never
gain the skills needed to handle constantly changing situations with
certainty and accuracy. Hence, we are dealing with ateaching about
genera principles, not a collection of individual cases.

{107} Kerschensteiner once defined the aim of education as an
“excitability of theyouth.” Yes, if welook back over recent yearswe
must confess that gigantic events have excited our youth, our youth
leaders, our adults. Other educational conference have caused us
great excitement, but also left us very uncertain. Conferences aswe
need them today must place much more emphasis on aclear line of
insight and not send us home in a cloud of uncertainty. They must
rather work out—in theface of all uncertainty about individua ques-
tions—the certain, sound, irrefutably clear foundationsso that we can
take something irrefutably certain and sound back home. And there
must be {108} such clear principles, whether in nature or grace,
whether we dare to talk about a psychology of the supernatural or of
the natural world.

[Inarecent conference] in Berlin, aProtestant professor presented
his thoughts on the education of boys and young men. His theme
awaysculminated in—asheput it—the* dubiousness’ of educational
norms. Dubiousis—in his estimation—the earthbound foundations
of each biblical truth. Even what the Bible saysis open to question.
There you have in a nutshell what | want to resist: Do not always
teach “exciting” and “popular” topics, or how issues are “ dubious’!
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Honesty is needed, but in the end there must also be clarity. In the
realm of nature and grace we must therefore penetrate to the final
generally valid truths.

All of this sounds in our ears when we hear the word “generd
principles” or “fundamental issues of a modern EDUCATION of
youth.” With that | think we have reached a clear view of the
guestion facing us and are more one heart and soul in agreat unified
perspective. We can now proceed to present these general principles.

Which chapters must be included?

| want to express myself in modern fashion, because these things
make a greater impact when presented with a modern dlant and
because we may be able to paint a clearer picture using the modern
perspective, giving more adequate answers.

Three Chapters

{109} The new leader of the Prussian Center Party was recently
sworn in and gave hisinaugural speech. In it he mentioned his two
predecessors and stressed how the one had been outstanding as a
politician of clear and unswerving vision, the other as a man of
unflagging tactical skill. And both had fulfilled their duties with
unbending consistency.

You see, the genera principles of the modern EDUCATION of
youth must include three chapters:

1. clear vision,

2. tactics,

3. and consistency.
We want to go into these thoughts and values in greater detail. Be-
cause we are talking about general principles, one must be satisfied
with broad strokes and lines of thought. They will not be fleshed out
inall their detail. Asaresult, | must keep the chapters brief—perhaps
too brief for those of you who are hearing such thoughts for the first
time.

11

CHAPTER TWO:

A CLEAR VISION

Thefirst chapter bearsthetitle“A Clear Vision.” Ineducationwe
must be guided by a great, clear vision. Whiletrue of all education,
it is especialy true of the education of youth.

What belongsto such avision? There are two dimensionswhich
are anchored respectively in the educator and in the youth:

! Thevision of the educator is motherliness®.
I In the young person it isthe ideal.
Thisgivesyou the totality of educational wisdom and practice“on a
thumbnail.” Wherever these two dimensions of
fatherliness/motherliness

and ideal
arecreatively { 110} united—beit inacommunity ideal or apersonal
ideal— (....) we will find real, honest-to-goodness educators; educa-
tors who are sure-footed, able to form and adapt to the modern soul,
and imbued with deep-seated, deeply Catholic perennial principles.
()

A. Priestly Fatherliness and Motherliness

{111} I haveaready mentioned to you thetwo major conferences
in Marburg and Berlin. Both weighed in on the question of true and
genuineleadership. In Marburg the Catholic priesthood waswillfully
excluded as arecognized form of leading our people. That isat least
what the socialist speaker claimed. Hecalled Catholic priestsnot lea
ders of the people but great seducers of the people. In Berlin Profes-
sor Goldbeck, a non-Catholic, spoke on the same topic, but focused
on the psychology of leadership. He summed up his lifelong
scholarship and experience using the words: The essence of true

! Becausethisconferencewasheld for primarily women teachers, the main
thrust is for women (i.e. motherliness), although at other points in his life Fr.
Kentenich made it quite clear that the principles also apply to men (fatherliness).

12



leadership is priestly fatherliness.

It is not my task {112} to explain to you in al detail what he
meant by “priestly fatherliness.” | merely want to apply it to how
women are leaders. Hence, what is the essence of true feminine
leadership? Remember, to be ateacher meansto bealeader! Mutatis
mutandis [with the necessary changes], the answer is

priestly motherliness
(in contrast to priestly fatherliness).

Now let us take these two words “in our hands’—priestly and
motherliness. What is meant here by “priestly”? Spoken by Profes-
sor Goldbeck it certainly does not mean the spirit of ordained priest-
hood. For that is not what he was talking about.

Every leader, be he political or anti-Catholic [or any other kind],
must bring to bear in himself the fundamental features of true
leadership. A man must therefore be in possession of priestly father-
liness, awoman must be in possession of priestly motherliness asthe
fundamental attitude. You can sense that the term “priestly” is not
being used here in the sense of ordained priesthood.

What does Professor Goldbeck want to say? Hewantsto say that
atrue and genuine leader must come from another world—a world
whose aims and foundations are other-worldly, are metaphysical.
Thetrue and genuineleader must stand on rock-solid ground. It does
not haveto bereligion; but there must be ultimate metaphysical truths
in which the true and genuine leader is at home.

From this you can immediate deduce that youth |eaders who are
themselves still youth {113} can never completely be this kind of
leader. Why not? Because they are not yet sufficiently at homein
this supernatural, other-worldly, metaphysical world. Their whole
being cannot, asyet, be carved asif out of stone. A true and genuine
leader must have this quality if he is going to be able to fulfill his
task. We as Catholics can, of course, quite easily apply this thought
to our supernatural world, especially in the area of religious edu-
cation.

Where must the true religious leader be at home? He must come
from an other-worldly, supernatural world. Thetruereligiouseduca-
tor must be entirely at home in a supernatural, other-worldly world,
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intheworld of faith. Every fiber of hisbeing must be anchored there.
It isthe source of the strength he needs to stand firm like the Rock of
Gibrdtar. (....)

{114} When wetakethe entire complex of thisquestion and how
it affectslife, and traceit back to final laws[in the kingdom of God],
we find that there are two laws at work here.

Thefirst law: the law of transference.

The second law: the law of |etting go*.

When we speak of these two laws, our focus turnsto the student, the
one being educated. In thisrelationship | am the leader, | with my
priestly motherliness, and the one | lead is my student.

If you want to verify whether these laws aretrue, you will do best
toreflect on your own experience. What isit that ultimately bindsthe
student to the educator? And what isit that must ultimately regulate
this bond to us as educators? It isthese two laws.

The law of transference binds; the law of letting go loosens this
bond in the interests of a Higher Third—in our Christian religious
setting: God. The law of letting go loosens the inner attachment to
the educator and binds and attaches the entire interior of the person
to thefinal pole of our being, to {115} thefinal content of our being
—to God. Thisisthe more scientific way of sayingit.

The Need to Be Sheltered

Perhaps we should reach alittle more deeply into our own lives
and into our own spiritua growth. In that case | must ask: In your
own life have you ever really known a genuine spiritual mother? Or
if you want to apply the same thing to a man: Have you ever really
known aman who has truly radiated priestly fatherliness to you? If
you can say ‘yes,” then, humanly speaking, blessed areyou! Anyone
who has not had that, has not had that { 116} in oneform or the other,
is to some degree—we can say from the very outset—a spiritual
cripple. Normally, every human person must have had at onetime or

2 The“law of letting go” isin many regards the same aswhat Fr. Kentenich
later coined the “law of transmission.” For an explanation of the latter, see J.
Niehaus, The 31st of May (Waukesha, 1995), p. 157-167.
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another during hislifetheexperienceof agrace-filled educator—man
or woman—a spiritual mother or a spiritual father.

You must not take these expressions the wrong way. Do you
know what, on the deepest level, urges a human being—be it aman
or a woman—to such an educator personality and attaches them to
him or her? It isnot someinclination to submissiveness. Not at all.
Psychologically that would be the wrong answer. It isthe need to be
sheltered. That isjust apart of every human being, boys as well as
girls, even adults of both sexes. This need to be sheltered is simply
part and parcel of every human being.

In normal development, at the onset of puberty the child can no
longer find adequate satisfaction for thisneed for shelterednessin his
or her natural parents. Thisisnormal for boys; for girlsthe break in
thisareaisless pronounced. But nowadayswe must admit that there
are innumerable girls whose need to be sheltered has never been
satisfied, never in normal family life. The other way we have said
thisis. Today there are countless girls—for now we will leave the
boys out of it—who have never truly been a child in their lives, a
child in the deepest and truest sense of theword. In practical terms:
The need to be sheltered has never been fully satisfied.

The Law of Transference

Now comethetwo laws. First the law of transference.

Every soul instinctively seeks a strong support, {117} a person
who stands as if carved out of stone, but who is likewise gentle and
ableto adapt. The soul can only entrust its need to be sheltered, only
connect and attach [with ahuman “Y ou”’] where these two features
arefound! [It needs] the priestly strength which comes from aworld
beyond and, at the same time, the fatherly or motherly person.

The law of transference.

What is transferred? Our need to be sheltered lets go of the
natural parentsand istransferred to the spiritual parents, to aspiritual
father or aspiritual mother. Applied to us: It istransferred to me as
the priestly mother of those entrusted to my care.

You see, thisistrue leadership. If thisinterior bond is not there,
if itisonly an exterior bond, adeeper educationisnot possible. If we
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do not attain thisinterior bond, we cannot think of accomplishingtrue
education. Not even in religious life, for instance, in the work of a
superior. A superior must have this quality of leadership, must
develop a priestly motherliness. If she does not do this, she might
very well have exterior authority, but the interior bond will not de-
velop.

Y ou seg, this applies wherever we work as educators. If thein-
terior bond is lacking, we can forget about succeeding as educators.
We might be able to bend bodies to do our will; we might be ableto
get thosein our careto mimic theright thing, but true educationisnot
possible. True education is only possible to the extent that the
interior bond devel ops.

{118} We are not talking here about something that can be mea-
sured. It cannot be dictated by the paragraphs of a law. It is not
something | can learn by cramming for abig test. No, these are mys-
terious threads that weave together and unite. From thistoo you may
conclude: If | really want to be an educator, a leader, how firm my
personality must be! How much | need a strong personality! Other-
wisetheneed to be sheltered, thedrivefor shelteredness|in the other]
will not be ableto connect. If | myself am awet washrag, if | myself
am someone people can walk all over, | can crack thewhip al I want
on the outside, but interiorly no true education will be possible.

Pleasedo not overl ook thefact that strong metaphysical sheltered-
ness and security alonewill not do thejob. There must also be moth-
erliness or fatherliness. But also the strength. For if there is only
kindness and this kindness becomes like awet washrag, it will have
no strength. Then you can do what you want, but you will never
generate a sense of shelteredness. And the law of transference will
never take hold in thelong run. (....)

The Law of Letting Go

{119} That isthelaw of transference. What istransferred? The
sense of being sheltered, the inclination and need to be sheltered is
transferred from the natural parentsto the other, the supernatural, the
spiritual parents. But then there must also be
{120} the law of letting go
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What does this mean? When the finest fibers of the soul are person-
ally attached, then the law of letting go begins to go to work of its
own accord in the healthy, normal development of the one entrusted
to my care. In other words: The law of letting go must slowly and
organically unfold in favor of [the attachment to] God; infavor of the
personal ideal and community ideal.

Now you must not misunderstand me. Thethingswhich | portray
here on the ideal plane are in reality so delicate that one must be
doubly and triply cautiousto avoid misunderstanding them. Theway
that the education of girlstakes place today, one would think that we
should begin right away with the law of letting go! But that is pre-
cisely the wrong thing to do. | urgently warn against it if someone
does not really know how it is done!

A man from a religious community recently told me this story:
Heentered the novitiate and tried—because he needed it—to connect
more with his novice master. The novice master told him bruskly,
“What’ sgottenintoyou? We' renot married!” Themanwhotold me
thiswasalready old, but thetearsstill cameto hiseyes. Inthat mom-
ent the entire fate of hislife was wasted.

Y ou must never manhandlethesethings. | amtelling you theway
thingsareontheideal plane. Unfortunately thingsrarely arethisway
in real life; many lay people and religious are sick in their souls
because these laws have not been clearly seen or lived. Thereforel
repeat my urgent warning against [a malpractice of] this process of
detachment. (....)

{121} Do you know why one must be so careful? Perhaps| can
go alittle more deeply into practical daily life and say to you: This
extremely delicate relationship as a child, for that is ultimately what
it is—an extremely delicate relationship as a child toward spiritual
parents (the terminology may be somewhat unfamiliar to you)—has
two good and great advantages, advantages for which thereisno sub-
stitute. |1 speak now entirely from the psychol ogical point of view and
momentarily ignore the supernatural point of view. What are these
two advantages for which thereis no substitute? { 122} Allow meto
use the word “child” or “student.”
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The First Advantage

First: A child or student who hastruly tasted the parental princi-
ple absorbs an entire way of looking at the world through the per-
sonality of the educator.

Do not underestimate this at al! | guarantee you: When you, as
an educator, become a true spiritual mother to your children, you
preserveyour children from agreat number of difficultiesinfaithand
moral crises. Why? Because all such difficultiesare resolved in the
child through your personality.

Y ou must not think that thisis something erotic or sexual. Notin
theleast. It isthemost healthy thingwe can give. Infact, thereisno
substitute for thisingredient if agirl isto grow up in a healthy way.
From this you can conclude: The less they experience such thingsin
life, the less healthy they will be.

Of course you must not forget that such a childlike relationship
—when such an attachment, aGod-willed attachment, devel opsinthe
soul—will include an incredible amount of suffering. | say: It in-
cludes a great suffering, especially when we are dealing with very
religious personalities. For instance, the fear that “the Heavenly
Father doesn’t love me any more!” might devel op in atime when our
relationship has a hard time. Or, the Blessed Mother “isn’'t good to
me any more.” These are such delicate laws; whoever does not see
and experience them has no inkling of how deep thislife processis.
You seg, this transmission from the spiritual parent to the super-
natural reality is something so great that we must be use specia care
in order to assure that this extraordinarily delicate, interior, spiritua
attachment one day becomes redlity. (....)

That is the first great advantage—Through the educator the
student sees the whole world.

The Second Advantage

Second: The student always feels sheltered in the person of the
educator. Infact, if | may connect to the final truth: He or she feels
this shelteredness for awhole lifetime. Even after the death of the
educator it solves al riddles; even after death the student feels shel-
tered by the educator.
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Because of this et me tell you again: Be as careful as you can
with the process of letting go! If we are not clear on this, woe for
what we can destroy in the process! Perhaps| can also say, however,
that an educator can be a spiritual mother or spiritual father for many
spiritual children. It is a great mistake if you think that spiritua
childhood and parenthood demand vast amounts of time and being
together. That would be incorrect. To be sure, there are times we
must spend time together, if for no other reason than to make these
delicateinterior connections. But thetime comesfor each of uswhen
this need for exterior { 124} togethernessispast. Then I, asachild,
already feel sheltered in the awareness:. | have spiritua parents. (....)

B. Ideals

{182} The great vision which we have discussed so far isatwo-
fold one: the vision of the educator as a priestly mother [or father]
and the vision of the student. Thisvisionistheided. (....)

There are at least three trains of thought that we would have to
pursue here:

1. Some general considerations about ideals.

2. The application of the principles pertaining to the ideal s of the
world of youth.

3. The application of these principlesto the new teaching plansas
we have them in the elementary schools.

In reality this would be more than enough materia for another
conference. Braceyourselvesfor another “cloudburst” of ideas. But
| want totry, at least at the beginning, to speak more slowly, until you
have achanceto listen your way into thisunfamiliar material. There-
fore, first of al:

1. General Considerations

a. Methods

| want to give this part the title: The method and importance of
searching for idealsand education viaideals. Heretwo methods can
be mentioned:

{183} thefirst, amore dogmatic-logical one,
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and the second, a more dogmatic-psychological one.

The Dogmatic-L ogical Method

Let mefirst illustrate this method to you with an example. This
might help us reach our goal more quickly and surely. Suppose that
| want to become ateacher. Then | think about all the values which
belong, objectively speaking, to being a Catholic teacher. For in-
stance, | might analyze: A Catholic teacher must have this and that
trait, this and that basic inclination. What have | just done? | have
used the dogmatic-logical method. Thisisthe dogmatic-logical way
of looking for an ideal.

We now turn to education via ideals. In this case the ceterum
censeo® | would let resonate with at the end of each talk [I hear] and
each meditation the general am | have in mind. [For instance,] “A
genuine teacher must be this or that, have such and such abasic atti-
tude.” If my assigned task isto educate candidates for the religious
life, then | must recall this objective goal again and again.

So that you understand better, let me take asimple example from
nature. Let’ssay that | do not understand much about gardening, but
| know that a plant growing in this or that place will need, more or
less, a certain combination of nutrients. But | don’t know the exact
formula. What do 1 do? | bring all kinds of fertilizers and heap them
around my plant. My presupposition is that from al these nutrients
the plant will absorb that which it needs the most, that which it needs
to grow... Which method did we just use? {184} The dogmatic-
logical way of searching for and educating with ideals. It is the
normal way which is used in education if one is even moderately
interested in education via ideals. This is aso generdly the way
young religiousareformed if thereisany senseat all for areasonable
and organic approach. The ceterum censeo is this: If | want to be-
come areal teacher or sister or thisor that, then | must strive for this
and that, for this and that are part of being a perfect sister or asaint.

8 My ceaseless concern. The Latin phrase (“And furthermore, | believe”)
isthe beginning of the invariable conclusion to the ancient Roman Senator Cato’s
every speech: “And furthermore, | believe that Carthage should be destroyed.”
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The Dogmatic-Psychological M ethod

Let me usethe sameimage of aplant, but thistimel am an expert
inraising plants. | know the plant’ s needs and its preferred nutrients.
| know what it needs most right now. Before me arethe plant and all
the nutrients, all well-knownto me. What do | do now? | don’t take
the whole jumble of fertilizers, but only this or that element, for |
know that this is the one the plant needs right now.

Which method have | just applied? Also adogmatic one, that is,
also an objective one. But at the sametimeit is also psychological:
adogmatic-psychological method. | have adapted to the momentary
need. Let usstay with the example of young religious. | keep some-
wherein theback of my head the objectiveideal whichistheultimate
goal. Wereally need to work alot with the back of our head. The
“back of our head” needsto be quitelarge, for then we canlet just the
right thing step forward at just the right time.

Do you see the difference? In the latter case | am very {185}
objectivein my plans and orientation. But the novicesdon’t need to
know that all at once. In their organic development they do not yet
have a sense for the full ideal, but only for alittle part of the ideal.
Therefore: Why confuse it with so much other stuff?! That only
causes fatigue and does not make us happy or joyful.

That would be the second way, the dogmatic-psychological one.

Motivesfor Further Thought

These are thoughts which we should integrate into our practical
everyday life. Please do this on your own. Ask yourselves. Have |
really been educating with an aimin mind? The questionis perfectly
legitimate. For the most part you will probably have to admit, “No,
| have not been doing that. If I myself do not have an objectiveideal,
how can | have one for others?’

Secondly, if you have been maintaining an ideal in education,
think about whether or not you should gradually change from the
dogmatic-logical way to the dogmatic-psychological way. Thispre-
supposes, of course, a sensitivity for the processes involved, and a
constant contact with the student. Otherwise | won’'t have any idea
of what ispresently going on. Thisexplainswhy so much of what we
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doin all of our educational work iswasted. We cast about with so
many ideas, but the young peopl e are not capable and mature enough
totakeit al in. If wewould do it at the appropriate time, then you
would see how relatively little effort it takes to reach the goal.

These general observations about education naturally also apply
to our pastoral work and to thetalkswe give. A genuinetak always
tries to establish contact first. If | do not find myself, nor manage to
lead the others who are listening, | may have offered a great deal of
material, but it {186} will not befruitful. | may bear fruit later some
day, but probably never.

b. Importance
That isthe first train of thought about the method of looking for
and educating with ideals. Now comes the second:

The importance of searching for ideals and education via ideals.
Here | need to preface my thoughts with the reminder that we can
distinguish between:

1) theideal of a particular person, i.e. the personal ideal, and

2) the ideal of a whole community, for instance: those of us
gathered heretoday. Now, of course, we are only arandomly formed
and temporary group, but if we would say together, then we would
need some kind of ideal. Wecall it a“community ideal.”

If I may say something about the importance of theideal, then it
will naturaly fall into these two categories: the importance of the
personal ideal and the importance of the community ideal.

The Importance of the Personal | deal

First of all, from the viewpoint of psychology | can stressthat the
entire meaning of the years of adolescent maturing is nothing other
than the devel opment of the personal ideal. The terminology may not
befamiliar, but thefact isclearly true. To repeat: The entiremeaning
of the teenage years and the teenage difficulties is the forming and
shaping of one's personal ideal. Theteenage crisisisessentialy re-
solved when the youthful soul discoversits personal ideal. Modern
psychology likes to use a different word to describe the same thing:
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the “royal self”*.

{187} In the second part of our outline, when we talk about the
tactical approach, when | discuss with you the laws of tactics, | will
show you how in fact al the ferment and unrest in the young person
isultimately asearch for one thing: out of the countless possible“1”s
which awaken in the adolescent crisis, to discover and shape the
“royal self.”

“Each one has an image

of what he should become.

Until that image is attained

his peace cannot be won.”

It is the grasp and discernment—from all possible “1”s—of the one
trueroyal “1.”

Now do not forget thislaw of nature: when new lifeison itsway
(at least intherealm of consciousness) it istypically bornein silence,
insolitude, inlonely silence and silent solitude. Theteenager’ s seek-
ing and searching for the many “1”s and the royal “I,” to the extent
that this development happens with some consciousness, therefore
normally happens under the cover of avery great privacy.

From this, too, you can conclude how crucia the pedagogy of
trust is. If the youthful soul no longer opens itself up to me, then |
cannot know what is growing; | cannot know in which direction the
forming and shaping of the “royal self” is going. Hence, we must
emphasi ze the pedagogy of trust again and again. Better to bealittle
lax with discipline for awhile than {188} to risk losing the trust, at
least in the teenage years. Later on, when the personality is more
mature, it isnot so prone to bleeding and bleeding to death in itsiso-
lation.

Perhaps this little bit is enough. It helps you to see clearly how
important the personal ideal and education viaideasis. (....)

4 The concept of the Kénigs-lch as developed by Eduard Spranger. See
Psychologie des Jugendalters (Leipzig, 1924).
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The Importance of the Community I deal

This would be afleeting word about the importance of the per-
sonal ideal, which may not be new to you. But something which
could be new to you is the theory and practice of educating with
community ideals. Therewewould do well to work our way into the
topic slowly. (....)

{190} The community ideal isquiteimportant. If youdigalittle
deeper, you find the psychological reason for this. It isthe radical
shift in culturein which we find ourselves. Here, too, we must sadly
admit that in education and pastoral work we often keep working as
if therewere till acommon Catholic mentality, asif thisradical shift
in culture had not taken place. Y ou see, we suppose something that
no longer exists. And aslong as we do, we will speak into the void
and hear nothing back. What we have to do is aong these lines:
Serioudly invest our every effort into the formation of a community
atmosphere, acommunity ideal, acommon mentality. Be awarethat
not everything is found in our old Catholic manuals. There every
lesson ends with aresolution. Thisworks aslong as there is acom-
mon mentality. But when this is not present, these resolutions
destroy the formation of such a mentality.

What havewelost? Through theradical shift in culture we have
lost the community soul. And the {191} way the community soul
expresses itself isthrough the community ideal.

Am | taking in riddles? Consider the matter from a different
perspective. If | say that we are going through a radical shift in
culture, then what | mean is this: What we had in the middle ages —
this specific Catholic mentality in public and private life — is no
longer there. Just listen to how differently we must approach things,
depending on which situation prevails. Imagineafamily living asan
enclave unto itself. Let me exaggerate the situation for the purposes
of illustration. Father and mother are completely Catholic. A wholly
Christian spirit permeates the family. With the parents, the children
isolate themselves from the world around them. The children do not
play with other children. What situation do we have? A family in
which a pronounced Catholic mentality is at work. Thisislike the
attitude that was at work in the middle ages, in mediaeval Europe.
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Thiswastheattitude. Now suppose | belong to thisfamily. What do
father and mother have to do to help me become Christian through
and through? Actually, not much. They only have to make sure that
| absorb the atmosphere that permeates the little family, thenintime
| will certainly become a true Christians and Catholic, easily and
surely absorbing this Christian, Catholic mentality.

Pedagogically speaking, we say that in this case the Christian
ideal of life works functionally>. What do | mean? The organism
simply functions. | enter the organism and am immediately inte-
grated as a functional {192} part of the organism. In such afamily
the mother can simply say, “ Children, today is afeastday!” or “Now
we are in the season of Pentecost!” and it has no ill side-effects,
because the basic attitude is specifically Catholic.

Another example: Suppose you have afamily like so many are
today. They are more or less Christian and Catholic. But in genera
they are also swept along by the spirit of thetimes. How can | make
sure that the individual members of the family gain a Christian,
Catholic mentality? The answer: They must see the Christian ideal
of lifeasatask. | must make the Christian ideal of life come alive
again and again in the mind’'s eye of each family member and [en-
couragethemto] striveto attainit. Inthisway theidea which stands
before us as atask gradually becomes afunctional part of our lives.

Or take our schooals, for instance, our elementary schools. Do all
the children come with a clear, specific Catholic mentality? That
may still betrue here and therein therural areas. But by and largeit
isno longer the case.

If wetherefore want to educate in away which doesjusticeto our
times, we must have clear knowledge that we face a radical shift in
culture. (....)

{193} So, what do our schools need nowadays? Something like
a“classideal,” a“school ideal.” And how can we make surethat this
ideal really forms the souls of the children as a community? By
making sure the ideal is filled with meaning again and again. One

5 Asopposed to conscioudly.
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way or another, everything that we say to the children must flow back
into, flow out into, flow back out of thisideal. The children may
forget the individual points — even we forget them — but the educa-
tional valueswhich wetransmitted in each moment and situation will
then reach the root of the soul. This creates and shapes a mentality.
()

{194} Theprinciples| will till discusswill need to be applied to
the forming and shaping and education of new communitiesunder an
ideal. Inthat case our ceterum censeo must be: Center everything in
theidedl, in theideal as an expression of the community soul. And
if | domy job at least halfway right, if the ideal which | perceive as
atask gradually becomes part of theroutinefunctioning of the organi-
zation, what effect can we expect? Something likethis: New mem-
berswill be so immediately enveloped, penetrated, and showered by
thiscommunity spirit that they will be naturally drawnin. Thisreally
ought to be the way we educate in all situations, to the extent we are
psychologically able. Of course, God can work amiracle and return
us to the community atmosphere of the past. But we must not be
dependent onthis. Totheextent that it depends on us, we must strive
to educate according to these laws and insights. (....)

{195} That completesthefirst train of thought: somegeneral con-
siderations about the method of looking for and the significance of
looking for and educating with ideals.

2. Application of the Principlesto Youth Work

Now comes a second train of thought. At this point we really
ought to apply these principles to someideal. If our Catholic Girls
Organizations had anideal, | could easily apply them to our girls or-
ganizations. They have an ideal, of course, but it is so vague, so
thin... It realy ought to have {196} such a form that we can say
clearly and without doubt: This and nothing else is our ideal.

Thethrust of today’ s Catholic girlsorgani zations® comesfrom the
old ideds of the Marian Sodality: Marian devotion, self-sanctifi-

& Of Germany of the 1930s.
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cation, and apostolate. But | believe that this is ineffective without
aliving and vibrant community soul, if the [three] elements are just
placed next to one another. It would therefore be worthwhile for
those of us working in such organizations to agree to a precise for-
mula. Not asif thisformulawould haveto be repeated constantly, or
had to be long, or even presented to the girls.

This is aso how | would imagine the reorganization of our
parishes. Every priest can preach as hefeelsisright. But everything
must come together in aunified, great mentality.

If, for instance, we take our thrust from the ideal of the Catholic
Boys Organization — “the youthful kingdom of the children of God”
— then you can immediately sense that this is not something that
excites the boys. Boys don’t want to be “children,” they want to be
men. So if | want to educate using this ideal, | must keep a lot of
thingsin the back of my head, including the entire method of |eading
the souls of young people into the “the youthful kingdom of the
children of God.” (....)

3. Application of the Principles to Elementary Schools. Prayer
and Education Through ldeals

{201} We have one last train of thought that needs to be con-
sidered. It isthe application of the principles to elementary educa-
tion. (....)

{205} What should be our goal for the eight years we have our
children in elementary school? What should be the great centra
thought inspiring our work during these eight years from beginning
to end? In the language of education it is: the ability and readiness
[ of the student] to independently and autonomously live the life of a
child of God. (....) Inoneway or another each year should ultimately
contribute to leading the partial values peculiar to each year to the
central value —to being a child of God.

Hence, when the children compl ete school, we must not measure
our success by how many religious practices they know. That is not
what is at stake. We must make a conscious distinction between a
piety built on practices and a piety built on an inner attitude. Alone
from the pedagogical point of view, thismay explain our failurewhen
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children who were loyal to usin elementary school just cast every-
thing aside when they go their own way. To be sure, other factors
may be at work, too. But it isour duty to ask whether we may have
over-emphasized a piety of practicesvs. apiety of inner attitudes.

What isthegoal? That the children be able to independently and
autonomously live the life of children of God in keeping with their
given age and development. They should gain the skills needed to
continue to form and live this life of their own accord and on their
own initiative. (....) {207} But how do we go about forming this
readiness, this ability?

a. Prayer

We can start by giving two answers: First, thisability isaboveall
a fruit of grace. We must therefore pray and encourage prayer. |
don’'t want to place too much stress on this part of our activity. Itis
simply amatter of coursefor usas Catholic teachers. If thisisnot the
case, then we would need to discuss it more extensively. But | will
suppose that thisis clear to us’.

We will not be able to educate without prayer. Such a super-
natural fruit can only be picked from a supernatural tree. Asaresult,
prayer must penetrate our entire educational activity. You will even
find that al great educators and Christian political |eaders have been
men and women of an interior life and prayer.

With that | will consider this point taken care of. We will not
come back to talk about it. For it is not this part of our educational
activity that we want to more closely examine, but (secondly) the
purely personal task which we must fulfill.

b. Education Through ldeals

[ Secondly:] Weinvestigate how, psychol ogically speaking, wecan
help prepare the ground so that it is easier for grace to form this
ability.

" For amore extensive treatment on the importance of prayer in education,

see Fr. J. Kentenich, Education and the Challenge of Our Times (2nd edition,
Waukesha, 1996), p. 2-12.
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Here we find ourselves exclusively on the ground of psychology,
philosophy, and pedagogy. For now {208} we will set aside the part
which grace plays.

Now modern psychol ogy and philosophy tell usthat thereadiness
and ability of thewill ultimately rootsin avery definite core attitude
of the soul®. Herewe must place the accent on the word “ attitude” or
“mood.” Perhaps| can remind you at this point of what | presented
when, intheexposition ontheKinderfreundbewegung®, wediscussed
the meaning of the feelings and emotions. Here is the same educa-
tional source.

What modern psychology tells usisthat the readiness of the will
is proportional to the movement of the heart. Decisions of the will
must be immersed in emotional movement. In other words (if thisis
true), the readiness of the will demands a corresponding mentality —
astheword is used nowadays—that is, a corresponding core attitude
of the soul. Thewholeinner person must have amotivating criteria
for which the heart leaps.

If | were to express this in the language of modern value theory,
one could say that each soul needs to be instinctively motivated and
enabled by areceptivenessfor avery specific value. And thisrecep-
tiveness will turn into reality just by bringing the soul into objective
contact with the specific exterior value.

Do you see how this core attitude of the soul, this spiritual men-
tality, this fundamental attitude and fundamental mood must be
viewed? Like a dormant second nature {209} which immediately
comesto life as soon as the proper object is brought within itsreach.

Y ou will notice that while the theory is new, thefact isasold as
there have been men striving earnestly for greatness.

8 German: Geistesgestimmtheit. To betranslated here as “the core attitude
of the soul.” The word refers to the core inner mood or atmosphere of the person
which determines which values especially awaken his or her striving for greatness.
SeeWilhelmKeller, Psychol ogie und Philosophie desWollens (M unich and Basel,
1954).

®  Themovement of “children-friends’ of the German socialists of the early
20th century.
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Just take alook at practical everyday life. Name anyone who has
strived for and accomplished something great. Y ou will always be
ableto prove that he had a specific “mentality.”

Suppose our exampleisabusinessman. Doeshenot instinctively
have a formal criterion by which he instinctively judges again and
again everything that comes his way? “Wait, what does that cost?
How can | turnthisinto aprofit?” Thisishismentality, aspecifically
entrepreneurial mentality.

Every saint also had aspecific “mentality,” and Our Lord aswell.
We formally call this “mentality” the “personal ideal.” What isit?
Nothing more and nothing less than an exterior form of thisinterior
form. Itisnothing more or less than aformulawhich putsthis*core
attitude of the soul” into words. (....)

{210} What was the fundamental attitude of the apostle Paul
which shaped hisevery act and deed? It wasthe great Pauline secret,
his great secret in God. And this great Pauline secret in God {211}
ultimately flows into the idea of belonging to the mystical body of
Christ. Thisishiswhole spirituaity, his whole theory. Everything
is built on the thought of belonging to the mystical body of Christ:
Christinmeand | in Christ. The apostle knows how to lead even the
tiniest details back to this thought. And because of this, hislife, in
spite of its many twisting turns and events, is as if poured from a
singlemold. He connected everything —in part instinctively and un-
conscioudly, in part consciously — with this fundamental attitude.

We need to have something similar in our own times. Each of us
needs a goa to strive for, and consciously so because, for the most
part, thisfundamental attitude and mentality no longer exists. And
when we now say that we want to strive for adefinite core attitude of
the soul, then we mean a core attitude in the sense of this second
nature.

It isthe goal of our work as educators to help those entrusted to
our care be ready and able to independently and autonomously live
the life of achild of God. Then we cannot rest in all the eight years
of elementary school until we attain this specifically Catholic core
attitude of the soul in the individual child, in the family, in the
classroom, and in the community.

30



By the way, what | am saying also applies to our work in the
organizations or other teaching settings, be it in high schools, uni-
versities or ingtitutes. For the essential feature is not a piety of
practices but a piety of inner attitudes. And this mentality must be
created.

It'snot so bad if aspiritual practice goes undone {212} or some-
body makes an honest mistake. To err ishuman. But we must seeto
it that this core attitude of the soul isformed. If we noticethat errors
happen because the core attitude is faulty, then we must intervene.
Others may make blunders, but if their source is not a faulty core
attitude, then we can cut some slack. (....)

Forming the Core Attitude of the Soul

The question we now faceisthis:

How do we create this core attitude of the soul? (....)

{213} And how do we create this specifically Catholic core atti-
tude? | will give you atwofold answer, but as clearly and ssmply as
| can.

1. Wemust seetoit that the predominant idea-complex is speci-

ficaly Cathalic.

2. We must seeto it that this predominant idea-complex trans-
lates into a predominant value-complex which is also Catho-
lic.

First: Seeto it that the predominant idea-complex is specifically

Catholic!

Perhaps | can start out again by expounding on afew preliminary
matters.

The first is: What scope should such a Catholic idea-complex
have? Must it cover absolutely everything? Not at al! It canbea
single idea and should normally be asingle great idea. Other ideas
will, of course, be ableto beintegrated into it, but these must always
be coherent with the central thought. J. Grinder gives the example
“At the center of my lifeistheidea: | am achild of God” and then
shows how, starting from this point, the reality of being a child of
God can become the experience of being a child of God. (....)

{214} Sowhat doestheidea-complex look like? It doesnot need
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to be big, but it must be aalive and coherent. Some children may be
able to instinctively take the thoughts and form them into a united
whole. But that israre. If they cannot doit, | must doit. That isthe
purpose of pedagogy, of my activity as an educator. Seen psycho-
logically, this is a service in forming the core of the personality.
Think about what | said about the logical-psychologica method:
Everything that | say must be consciously adapted to the needs of the
child. The same goes for adult formation. If | give atalk and know
what is going on and growing in my audience, | must see to it that
each person feels at the end of the talk or course: | have made the
main thought part of who | am. | might not remember the exact
words, but on the inside | could grow into the world of values it
portrayed.

The second is. What qualities do the ensuing value-complexes
takeon? Theideasthat takeroot can be very different, depending on
the nature of the listener or the child. Hence, we can properly speak
of the personal ideal [taking the lead], even if my personal view has
certai n accentswhich are changed by theway the other receivesthem.
{215} Here, too, you can see how essential it isthat we work with a
pedagogy of trust. This enables usto fedl out in the child: What is
developing in him? What ishis“royal self”? And eventually every-
thing must find its center, organically find its center in thisreligious
“royal self.”

Those arethetwo preliminary matters. Now the central question:

How can such an idea-complex become predominant?

Here we have a two-fold answer:

1. through frequent repetition of the idea-complex

2. through frequent repetition which associates the ideas to the
corresponding values. (....)"*

10 At thispoint asignificant section is omitted where Fr. K entenich explores
the possihilities of (1.) “repetition” in religiousinstruction, in everyday life, and in
the use of the personal examination (P.E.) and (I1.) devel oping the value-complex
through associating words to truths and val ues, associating secondary valuesto the
corresponding primary value, and unmasking fal se values which inhibit the heal thy
formation of the core of the personality.
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Bringing Values Close to the Soul

{224} Which brings usto the question: How can | bring all these
values as close as possible to the soul ?

Now comes the psychologist. He wants to grasp the deepest un-
derlying connections. He ultimately asks: How can | bring these
truths as close as possible to the soul

1. on the level of knowledge and

2. on the level of the drives?

On thelevel of knowledge

Let me stay with my example. Think about the question: When
does a truth sink most deeply into my soul as something | know?

First possibility: | go for awalk or drive and read in the news-
paper about aterrible disaster in such-and-such a coal mine. Does
this knowledge make a deep impression on me and influence me?
Probably not.

Second possibility: | am reading the latest edition of the news-
paper. The scenes are described in graphic detail. Will the account
make a deep impression on me? Yes. Why? Because the object is
brought closer to me on the level of knowledge.

Third possibility: Anexplosiontakesplacewhilel am passing by.
In this casethe object [of knowledge] has come ascloseto me as pos-
sible and makes, without a doubt, a deep impression on me.

Thisisaso how wewant to approach the supernatural truths. We
want to makethegiven[truth-]complexessmall enoughto bring them
as close as possible to the children on the level of knowledge.

{225} Now | would have to show you how this can be done with
Bible stories and abstract truths. Study these things, then you will
have more certainty! In thisway things are brought as close as pos-
sibleto the children. Think, to name an example, of the scourging of
our Lord. The “smaller” and more life-like and vibrantly it is told,
the more it istold so that the child can practicaly reliveit, the more
it will be absorbed as something they know. Hence, it will have been
brought to the child as closely as possible on the level of knowledge.

But, unfortunately, we often overlook one thing; and that is why
| am putting it this way: We must also make these truths come alive
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in the soul on thelevd of the drives, on theinstinctive level.

On thelevel of thedrives

In other words: Thetruthsand values must also speak to thedrive
for happiness. That is how we are made. [The drive for happiness]
is not the highest perfection, but it isavalue we greatly desire.

| can remember giving a course some years ago while traveling
through Swabia. A priest cameto me and said, “I have preached for
years about being children of God, but my success has become less
andless.” In other words, the more he preached about it, themore his
parish fought him. It isimportant that we present the truths as an-
swering some need. It is natural that people will not be electrified
every timethey hear theword “God.” Wedon't react that way either.
Andif wedo, itisonly becausethe value-complex “God” gives some
kind of answer to a particular drive within my heart. { 226} We just
aren’'t aware of it. So the truths and values must speak to something
in uson the level of the drives.

To be sure, if we have a complicated system... [like the pas-
sions] (....), we would have to be educational geniusesif we hoped
to accomplish something. We would do much better to simplify the
system to two passions: pride and self-giving. Thenwewill be more
likely to reach our goal.

What doesthismeanin practical terms? One person hasthedrive
tolove. What does hewant to have satisfied through thedrivetolove
and self-giving? The need to serve and be acknowledged. In the
other person the main driveisto assert himself. For such aperson |
must present the entire world of supernatural truths in terms of con-
guest and accomplishment.

Someonetold methat shewasoncewith her spiritual director and
he wanted to work with her. He urged her to strive for sanctity. To
motivate her hetold her to just keep striving and she would one day
jointhetwelve apostlesin eternity judging thetwelvetribes of Israel.
And her response? That’snot what | want! If she had been someone

" Intheclassical analysisof the passionsthere are 11 passionsarranged into
two groups centering around love (self-giving) and power (pride).
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whose main passion was pride (whose desire was conguest and ac-
complishment), this might have found an echo in her. The apostles
were that way. {227} Our Lord knew hisdisciples. They were men
of pride. They wanted to judge, so they would get to judge. It was
the right thing for them.

Soif | want to be atrue educator, then | must know what kind of
reactionsare possibleinthesoul. Then| haveto seetoit that | know
exactly which isthe need that is present in the soul. That isnot hard
at all. Why not? Because | know that the soul iseither moreinclined
to self-giving or more inclined to pride. (....)

Picture this: | have class today. | must think out which values
Student X. is receptive for. While this is not yet the idedl, thisis
probably where | have to start. At what point do | as an educator
becomean artist? When | master the situation. 'Y ou should therefore
make yourselves a little independent of your classroom preparation
and review and learn to swim in the mysterious “fluid” [of thelife of
the children]. It cannot be prepared; one simply livesinit. To be
sure, it is still important that we think things out; it serves as a self-
review and helps make us more sure of ourselves.
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CHAPTER THREE:

TACTICS

{229} Weare now cometo thetopic of tactics. What can be said
about it? Something quite dangerous. It was no coincidence that |
devoted so much time to the twofold vision'. As| so often said and
repeat again: Anyone gifted enough to know how to apply this two-
fold vision in aconstant, healthy manner is an educator who — as far
thisis as humanly possible — always has an instinctive grasp of what
to do next. Speaking about “tactics’ will servemore asaverification
of what we would otherwise grasp intuitively.

Despite our efforts at reducing these conceptsto their underlying
principles, you may still say, “Good heavens, what a complicated
system!” But pleasedon’t forget that it can all be written on athumb-
nail. And what ison the thumbnail? The twofold vision of [father-
liness-|motherlinessand ideal. We must alwaysremember thesetwo
anchors and pylons.

What do | mean by “Tactics’?

In the end, it is really nothing more than the art of motherliness
wisely adapted to the organic development of the individual and
community soul. It {230} isnothing more than the art of integrating
these two aspects. If you want to pursue the litera meaning of the
word, you will sensethat theterm “tactics’ isborrowed from military
science. It means the art of deploying one's forces in the correct
number at the correct time and in the correct place.

Not too long ago someone explained to me how our petty officers
described “tactics.” Itisquiteclever. For them, tacticsarethe*“little
box” and strategy is the “big box.” For us, the tactics and strategy
mean the same. If you prefer a stricter distinction, tactics would be
the art of motherliness wisely adapted to the organic devel opment of
theindividual soul, and strategy would be the adaptation to the com-

1 Of fatherliness-motherliness and theideal. See previous chapter.
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munity soul. But asfar as|’m concerned, you can use the two terms
interchangeably.

Perhaps | can illustrate this thought from another angle. Some
time ago someone was telling me about a teacher he once had. He
mentioned three things: “What | admired in him was

1. his straight-arrow objectivity,

2. extraordinary kindness and

3. the unique malleability of his entire being, especially of his
thinking and will.”

What do we have here?

First: straight-arrow objectivity.

Where does this come from? From devotion to the ideal, to the
personal ideal and community ideal. Thisis the objective up-front
approach whose only desireisto serve theideal of the other.

Secondly: extraordinary kindness.

Thisisthe expression of fatherliness or motherliness.

{231} Thirdly: this malleability, this flexibility of spirit.

Thisiswhat we cal strategy. Again: What is strategy, what are
tactics? Theart of motherliness wisely adapted to the organic life of
theindividual soul and the community soul.

Listen to the word “tactics’ or “strategy” one more time. Y our
first reaction will probably be somewhat allergic: “What! Let myself
be treated ‘tactically, ‘strategically’! Then | am only a means to
some end! The educator is just pursuing a strategy... a goa to be
reached. | am just apawninit. Thiscan't beright!”

| think that to do this concept justice and develop areal commun-
ity atmosphere, we will first have to get over this allergic reaction.
Towards this end, the topic of this talk is tactics — boundaries and
possibilities.

The following talks will then consider particular tactical laws.
Let me mention three:

1. Theart of opening thesoul. Weall know from experience how
important and difficult this art is. What needs to be opened? The
heart of the one entrusted to my care.

2. Theart of listening, including the art of listening to the person
and to the underlying message.
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3. The art of enlightened |eadership.
Thesearethethreetactical laws. But tonight wewill speak of tactical
boundaries and possibilities. (....)

Tactical Boundaries

{233} Where are the psychological boundaries for any tactics?
The answer is respect and love. It is the love flowing from my
motherliness and the respect which hasitsroot in my devotion to the
ideal of those entrusted to my care.

| think that if these two anchor points are deeply rooted in your
soul, the use of tactics will never cause you to use people. We will
never use tactics manipulatively or deal with someone “ psychologi-
caly.” That would be totally wrong. (....)

{236} Inthiscontext let me ask and briefly answer two questions
for you:

1. How do | educate myself in reverence, including toward teen-
agers?

2. How do | educate youth, including teenagers, to have respect
for me?

| hope my answer will not disappoint you. | am not goingto give
you a“program” for teaching respect asatopic. That will not take us
where we want to go. (....)

How do | Educate Myself to Respect Others?
1. How do | educate myself in reverence, including toward teen-
agers?(....) {237}

First: Reflect again and again on the true meaning of education.

What is education? Selfless service to the originality of another
person. To educate others, to form and shape human soulsisthe art
of al arts.

Once more: What is the deepest meaning of education? Do not
say as Goethe did in his Prometheus:. “Here | sit, forming othersin
my image.” No! | am not the aim of education. The ideal of edu-
cation is. Here sit and form othersin your image.

God has built aunique ideainto each person. God wantsto real-
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ize and embody an idea in each individual person. My task as
educator isto discover this divine thought and devote all my energy
to seeing it embodied and realized in the life of the child.

Do you understand what | am trying to say? The more | grasp
what true education is, the greater my respect will be.

Second:  Thisinner attitude must gradually become practical and
tactical respect.

It must become a respectful approach toward others, a reverent
attitude of the soul. | must have respect

1. For each individual

2. For each one' sfate

3. For each one' s originality and abilities.

In the background is always the redlity: | serve the great divine
thought [in the other]. God has brought this person into existence to
embody auniqueideaand wants{ 238} to seethisideaembodied and
realized more and more.

First: Practical and tactical respect for each individual. Evenif
heor sheisinrags! And if this person were the most crushed, were
psychologically and physically extraordinarily sick! Respect for each
individual!

Second: Respect for each one' sfate. Andif thefate of the person
| have before me has been through the darkest night, through the
deepest guilt, | haverespect for that fate! | have noideawhat he went
through as a child. | have no idea which genetic burdens this poor
person bears.

If we are honest, if we only step back alittle and stay objective,
we would have to say: If | had to live in this person’s skin, if | had
this past, how would | have fared! Respect for each one’ s fate!

And third: Respect of each one' s originality. (....)

{240} Third: We must beware of true respect’s mortal enemy.

Do you know what thisis? It is the cookie-cutter mold. What-
ever you do, do not turn education into a cookie-cutter!

In the Middle Ages, St. Thomas spoke awarning to the prelates:
Not too many rules! Not too much red tape! Don't try to force
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everything to follow one pattern! For where “one mold” rules,
originality dies, individuality and true reverence die.

Do | mean we should not take rules seriously? Of course not!
Wherethereiscommunity, where people coexist, there must be laws.
But theselaws should be kept to aminimum, and thesefew lawsmust
be obeyed with al the discipline we can muster. Anyone of noble
spirit expectsthat. But the cookie-cutter means something el se.

It means constant conformity, being forced by newly created laws
to do and be such and such away, asin thetime of Our Lord with the
traditions of the Old Law. A law would be explained and the ex-
planation would become alaw. And this explanation was explained
and it becamelaw. And so on until therewas such awall of lawsand
rules that no one could even breathe any more.

If you remember that, that will give you some direction for
showing and growing in respect for those entrusted to our care.

How do We Educate Othersto Respect Us?

{241} Now comesthe second question. To outward appearances
it could be even moreimportant. How do we educate those entrusted
to our care to respect us?

When | give you the answer, you will understand even more how
broadly | use the word “tactics.” It is not something manipulative,
but rather the opposite. Someone of noble spirit cannot stand being
mani pul ated.

How do | educate teenagersto respect me? Heretoo | have three
answers:

First answer: By embodying in myself theideal of the other person.

Thisisafundamental attitude, not a“program” meant to manipulate
the other person. If | myself essentially represent theideal which the
young girl has, just see what respect the girl will have for you. (....)

Second: —andthisisvery essential —in all circumstances believe
in the goodness of the girl.

Or putinmoregeneral terms: Alwaysbelievein the goodness of man.
Thisisnot a“program” with ulterior motives. {242} No! Believein
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the goodness of man —to which I might add:

1. in spite of the many disappoi ntments we have experienced.

2. in spite of the many aberrations we have experienced.

3. in gpite of the constant battles which we must admit having
seen in the lives of our children.

| must not give in to anything which undermines my faith in the
goodness of others. Should | give you areason?

Dogmatic theology teaches us that human nature may have been
weakened by original sin, but it was not totally corrupted. Thereis
still much good in man. We are therefore being honest and objective
when we believe in the goodness of man. Andwe are dealing for the
most part with girls and children who are in the state of grace, who
share in the divine life of grace. Thisis another reason not to lose
faith in the goodness of man. (....)

{245} Thenthirdly: Make ourselves superfluousin every aspect of
life, at least as our basic attitude.

How do | do that? What effect doesit have? Assoon as| notice that
someone can walk on hisown, | step back. Let him walk on hisown.
Seeif {246} hefdls. Andif hefals, seeif he can get back up on his
own. And then let him get up on hisown. In any case, you must
make yourself superfluous. If you never want to become superfluous,
you must always make yourself superfluous.

Therefore, first of al: Assoon as| notice that someone can walk
on hisown, consciously pull back. It is better to begin too soon than
to begin too late.

Secondly — and this is also critical: Never curry the favor of a
student. Never say, “Oh, please stay loyal tome...” It isbetter to be
hard: “If you want to go, then go!” How does that sound? | think it
sounds very headlthy. If you try too hard to curry the favor of some-
one of noble spirit, they will spontaneously react in the opposite
manner. Or they might be outwardly polite, but they soon have you
under their little finger. And then you will not be their educator, but
someone being educated and led by your nose. (....)
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Tactical Possibilities

{247} Tactical possibilities. Aretacticsapplicabletotheorganic
growth of an individual soul? Yes. That is the point of what we
discussed thismorning about the dogmati c-psychol ogical method [ of
the personal ideal]. | must know inwhich organic stage of growth the
soul is; then | can intervene and calmly support the right process.
Thisisatactic. Nor do | talk today about what is a year away, but
adapt myself to the organic development. Perhaps | know what de-
velopment comes next, but | do not talk about it. It will comeonits
own. Let God take care of that. The soul should experienceit onits
own. It will then have much more joy and solidity and certainty. It
will then make the right decisions and live more securely and be able
to exist when | no longer exist.

Hence, it is self-understood that tactics are applicable to the
organic growth of the individual soul. By the way, if you want ex-
amples of this, there are many in the back issues of our [MTA]
magazine. Let me only remind you of Hans Wormer and how he
developed his personal ideal. { 248} Asalittle boy he wasenthralled
with church architecture. And as he matured, he sublimated this
value and wanted to be a support of the Church. He still wished to
build churches, but in the spiritual sense?. Thetactic is: Everything
which | do [asan educator] must be directed to the service of thisone
point. A year later he had developed to the next step. We must
support thisprocess, too. But we do not need to tell the young person
everything.

That would be the application to the organic development of the
individual soul. That issimple.

Moredifficult isadapting to the organic devel opment of the com-
munity soul. And that is an area where we perhaps know too little,
but which is so crucially important and in which there is so much
confusion today. Allow me to express this idea psychologically.
Thus said, we must distinguish between the individual soul (....), i.e.

2 HansWormer (1898-1917), member of Schoenstatt’ sfounding generation.
See J. Niehaus, New Vision and Life, p. 161-163 (second revised edition, 2004 p.
169-171).
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the personal, individual structure, and what structural psychology
calls the “superindividual structure®.” As an individual | have a
structure which is my own, and we together have a superindividual
structure. {249} Under this aspect all of us here are an organism.
Instead of thisword, | use the word “ community soul.” But the com-
munity soul is more than the sum of the individual souls, just asthe
ideal of the mass psyche is more than the ideal of the individual.

Themasterpiece consistsin grasping and forming the community
soul. Am 1 able? If wefail inthis, wewill make many mistakeswith
regard to the community soul. In the end, the community soul is
grasped and formed by the community ideal. And the community
ideal isthe expression of the community atmosphere on the level of
the soul, the community soul.

Do you know what the extraordinary advantage is— | am deliber-
ately speaking in superlatives here — when we grasp the community
soul? In two things: Whoever knows how to grasp the community
soul both separates and unites.

He separatesthe community from its surroundings, even when its
members lead the life of adiaspora. And we need that because our
youth today must face so many dangers in the factories and work
places.

If 1 know how to grasp a community soul, then | create a separa-
tion, then | have erected a spiritual wall without removing the person
from her work setting.

{250} Whoever knows how to grasp the community soul sepa-
rates and unites. Whenever thereisacommunity soul, thereis com-
munity*.

3 Seethetheories of Eduard Spranger (1882-1963), German philosopher
and pioneer in bringing modern psychological insights to education.

4 At this point extensive sections are omitted which elaborate on the “tac-
tical laws.” They include discussion of such skills asthe art of opening the hearts
of others, the art of listening well, and the art of enlightened leadership.
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(Supplement)

The Art of Opening Up

{263} Those familiar with modern literature, and those familiar
with the norma life of the soul, know that the expression “auf-
schliessen” (opening up) has taken on atechnical meaning. Let me
use the foreign word for it: Psychoanalysis. But opening up is not
only meant as atherapeutic aid for the sick life of the soul. If asoul
is afflicted with inhibited emotions, the goal of psychoanalysisisto
remove the inhibitions. And those who understand how to open up
asick soul —quite apart from what psychoanalysis has to say —who-
ever understands how to open up asick soul —that is, to show it, help
it discover for itself wherethe source of theillnessis—will havetruly
done the soul a great service.

(A significant passage, p. 308ff, is aso trandated in The Gift of
Purity under the heading “The Idealism of Youth and Contact
Between Boys and Girls’)



CHAPTER FOUR:

CONSISTENCY

{355} With that | close the second part of our workshop: tactics
and strategy. Now comes the third part:

consistency.
| think | have already spoken agreat deal about consistency. | there-
fore only need to say: That which you have correctly grasped, you
must consistently carry out.

And with that | stand at the end of our time together.

With your permission, | want to make a confession at the end.
When you look over the whole thing which | shared with youin these
three days, you must admit: It is a lovely edifice, a well-rounded
organism, acompletelife’'swork. But with equal vigor we also want
to humbly say and admit: Even if we would carry this out with great
mastery, do not expect your educational efforts and skill to have an
infallible effect. That would be an extremely great error. Thereisno
system, not even a Catholic one—even if it would be perfectly tuned
on theinside and outside to the modern human condition —which can
promise infallible effectiveness.

Here we become small as educators. Here we feel forced once
more by our activity to reach out for grace. Here we learn to get
down on our knees and fold our hands. And that is the point with
which we began this explanation.

Please do not forget: What | have discussed with you was more
of apsychology and pedagogy of the natural reality. To be sure, this
has implications for the supernatural reality. { 356} But the morewe
do, themore humblewe become and morewe must recognize: Unless
we accompany all our activity with tender, heartfelt prayer, then we
arebuilding on sand. Atrueeducator isinconceivable without being
a person of prayer.

Without a deep spirit of prayer we will be building again and
again on sand. We therefore want the end of our conference to re-
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sonate with prayer, that we sincerely pray from all our heart for God
to give us the strength to educate ourselves. That he also give the
grace and strength needed by the children entrusted to our care. That
they let themselves be formed by us and by grace.

It is avery beautiful thing that God has given us this vocation.
And in eternity we will one day see what we could do for the Marian
transformation of the world in Christ.

After dl, we have heard in these days how our times are mightily
divided, how great works of progress are being accomplished on all
frontsin the formation of man. Wetoo want to keep working in this
direction. But we aso want to say with all the greater humility: If
wewant to win theworld for Christ, we must be humble and continue
to serioudly live the spirit of prayer, including an earnest living and
striving for sanctity.
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